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Abstract

In this study, effective administrative behaviors that school principals exhibit according to teacher
perceptions, their ineffective behavioral patterns, and their ineffective behavioral reasons were
investigated. The study was conducted based on the mixed method. The explanatory design in which first
quantitative data and then qualitative data are collected to explain quantitative data was conducted. A total
of 200 teachers who could be reached from teachers employed in elementary, secondary and high schools
located in Karabiik province constituted the sample of the study. The participants in the qualitative section
of the study were 19 teachers from different school types. Quantitative data were collected by the
Administrative Effectiveness Scale. A semi-structured interview was used to obtain qualitative data. In this
study, quantitative research findings showed that effective administrative behaviors of school principals
were at the moderate level. According to these findings, it was observed that school principals' behaviors
in the areas such as supporting teacher professional development, sparing time to improve education and
training, and well running of the reward system were not at sufficient levels. The findings in the qualitative
section of the study supported these findings. In this context, qualitative findings conducted with teachers
revealed that school principals' administrative efforts to improve education and training in the school were
not at the desired level. On the other hand, the fact that school administrators had shortcomings with
respect to exhibiting behaviors for supporting teachers' professional development, rewarding teacher
achievements, well structuring of the incentive system and developing the relationship between school and
environment was intensely stated by the participants. The fact that school principals were mainly focused
on daily routines in the school rather than education and training activities, spared too much time to
improve the physical conditions of the school and intensely spent time for official works and operations
was found to be the reasons for them.
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Introduction

The effectiveness of schools is related to increasing the quality of student learning outcomes, making
teaching qualified, and the ability of schools to fulfill their objectives and functions (Balci, 2011; Demirtas
and Glines, 2002; Hesapcioglu, 2006; Sisman, 2011). Effective administrators and strong leadership are of
vital importance for schools to be effective (Chandler, 1984; Edmonds, 1979; Hallinger and Murphy, 1986;
Lezotte, 1992; Sammons, Hilllman and Mortimore, 1995; Sergiovanni, 1995). Studies aimed at improving
the quality of teaching are among the most important effectiveness criteria of school administrators (Balci,
2011; Sisman, 2011). According to Recepoglu and Kiling (2014), the effectiveness of the school principals
depends on their leadership capacities.

There are effective behaviors exhibited by administrators in schools. According to Sisman (2011), in schools,
administrators serve as a model for teachers by exhibiting effective behaviors, take a role as an instructional
leader, try to improve the quality of education and training in most of their time, ensure environmental
support to the school, and emphasize the objectives of the school. The behaviors of an effective
administrator are focused on student learning (Ozdemir and Sezgin, 2002), and an attempt to minimize all
obstacles to learning is made (Parlar, 2014). The administrators of effective schools clearly reveal the
objectives of the school, decide on the mission and vision of the school together with their teachers, and
constantly monitor the teaching process (Bilge, 2013). They transfer the functions of the school to
employees and provide the performance management and inspection of students and school personnel
(Brookover and Lezotte, 1979). They clearly reveal what they expect from their teachers, and they visit
learning environments and participate in these environments (Rutherford, 1984). They increase motivation
and performance by ensuring that students and teachers are rewarded (Sisman, 2004). School
administrators have more information about the needs of students and teachers by developing informal
relationships with them. Thus, they provide the formation of a positive atmosphere regarding the attitudes
and behaviors of students and teachers by determining the priorities of the school (Hallinger and Joseph,
1985). Then, the ability to exhibit these behaviors is achieved by fulfilling certain criteria. These criteria can
be achieved by the behavioral patterns of school administrators to improve education and training in all
areas of the school.

In the literature, there are a line of studies that reveal effective principal behaviors in schools from different
aspects (e.g. Ayik and Ada, 2009; Hoy, 1992; Horng, Klasik and Loeb, 2010; Hofman, Hofman and Gray,
2015). In parallel, it is also observed that there are studies investigating the effectiveness of schools and
administrators in the national literature (e.g. Arslantas and Ozkan, 2014; Cerit and Yildirim, 2017; Gékge
and Kahraman, 2010). In most of these studies, general characteristics of effective principal behaviors were
revealed as a component, and it was observed that they did not sufficiently focus on strong and weak
behaviors exhibited by school principals. One of the aims of this study is to investigate the characteristics
that constitute the effective behaviors of principals in a more detailed manner. Furthermore, although the
effectiveness levels of school principals are found to be high in different studies, it is observed that there is
a need for more explanatory information about which behaviors of administrators are effective at sufficient
levels, which behaviors of them are effective at an insufficient level, and the reasons for them (e.g., Bas and
Yildirim, 2010; Serin and Bulug, 2010; Kusaksiz, 2010).

High expectations from students and teachers in effective schools, monitoring and evaluation of students'
development, the belief in learning potential of each student, ensuring families' involvement in processes
in school, and bringing the shared vision and mission to the school staff are among the important
characteristics (Hallinger and Murphy, 1986; Morrison, 2002; Mortimore, 1993; Sammons, Hillman and
Mortimore, 1995; Scheerens and Creemers, 1989; Stoll, 1992). It can be said that these characteristics will
be brought to schools by the fact that school principals exhibit effective administrative behaviors.
Therefore, revealing effective or ineffective behaviors of school principals may ensure making some
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inferences about how schools can be more effective in terms of practitioners and policymakers. On the
other hand, this study aims to explain more detail the factors that prevent school principals’ effectiveness
by using mixed method. In this context, answers to the following questions were searched “What is the
level of exhibiting effective administrative behaviors of school principals according to teacher perceptions?”
and “In which administrative behaviors are school administrators perceived to be insufficient and what are
the reasons for this?”.

Method
Research Method

In this study, quantitative and qualitative methods were used together, and the sequential mixed model
approach was adopted (Creswell and Plano-Clark, 2007). In the study, first quantitative data and then
qualitative data were addressed with an explanatory method (Creswell, 2012). Convenient sampling was
used in selecting the study group. Easily accessible case sampling is preferred in terms of the speed and
practice of the study (Miles and Huberman, 2015; Yildirim and Simsek, 2008). In the quantitative section of
the study, the levels of effective behaviors of school administrators according to teacher perceptions were
examined. In the study, the content analysis was performed in the analysis of qualitative data. According to
Patton (2002), the content analysis can be regarded as an effort to reduce qualitative data and make them
meaningful for determining basically consistent aspects of large data obtained. Qualitative methods was
used as a design in accordance with this frame. Because, teachers have quite a lot experiences in school
life. Secondly, these teachers are the teachers who can easily express their opinions on the subject studied.

Four of validity and reliability strategies indicated by Christensen et al. (2015) were used in the study. These
strategies are data triangulation, comprehensive field study, external inspection and direct quotation.
These strategies were implemented as follows: Observation notes were used for data triangulation,
interviews with experts were used for external inspection, the opinions of the research participants were
used by direct quotations, and the opinions of individuals conducting studies in the field about the research
results were used for a reviewer assessment. Individual interviews are given in brackets with their names
with direct speech (eg., Mrs. Ayla).

Research Population and Sample

Quantitative part: A total of 200 teachers employed in elementary, secondary and high schools located in
Karabik province included in the study. Convenient sampling was used in the selection of the participants.
The sample consisted of 111 (45.5%) female and 89 (44.5%) male individuals. 45 (22.5%) teachers from
elementary schools, 29 (14.5%) teachers from secondary schools and 126 (63%) teachers from high schools
participated in the study. The distribution of teachers according to their seniority is 11% for 1-5 years, 15%
for 6-10 years, 17% for 11-15 years, and 57% for 16 years and above.

Qualitative part: Interviews were conducted with a total of 19 teachers including 6 male and 13 female
teachers. With respect to the seniority of the teachers interviewed, 3 of them had a seniority of 0-5 years,
2 of them had a seniority of 6-10 years, 3 of them had a seniority of 11-15 years, and 11 of them had a
seniority of 16 years and above. 13 of teachers interviewed are teachers in high schools and equivalent
schools, and 6 of them are elementary school teachers. With respect to the distribution of teachers
according to their branches, 6 of them are primary school teachers, 3 of them are English teachers, 3 of
them are Turkish Language and Literature teachers, 2 of them are Psychological Counselling and Guidance
teachers, and the branches of the other four teachers are Physical Education, Biology, Chemistry and
Information Technologies.
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Data Collecting Tools

Information on the demographic characteristics of the participants was collected as gender, age, seniority,
working time in their schools, and the type of school where they worked. The Effective Administrator Scale,
which is the sub-dimension of the Effective School Scale, was used to collect data in the study.

Quantitative part: Effective Administrator Scale was developed by Sisman (2011) and reveals the
effectiveness levels of schools according to teacher perceptions. The scale consisting of 6 dimensions and
56 items was prepared with 5-point Likert-type grading expressed between “(1) Never agree” and “(5)
Totally agree”. In the scale, the administrator dimension consists of 10 items. In this study, the school
administrator dimension of the relevant scale was used. In this study, there are items such as "spare most
of their time in the school for education and training works" and "continuously control and evaluate the
education and training process" for the administrator dimension. In this study, the Cronbach's alpha
coefficient calculated for the administrative effectiveness dimension was found as .92.

Qualitative part: At first, interview questions were prepared depending on the literature review. Some
preliminary interviews were conducted. The form was finalized by receiving expert opinions based on these
interviews. Semi-structured interviews were conducted. During semi-structured focus group interviews,
participants were asked 6 questions transformed from inventory questions and some other questions to
get detailed understanding. Coding was made after performing the analyses, and then the themes and sub-
themes were formed. Permissions were obtained on an individual basis for interviews with teachers.

Findings
Quantitave findings

The findings regarding the analysis of quantitative questions are presented in this section.

Table 1. Effectiveness levels of school principals' behaviors

Items X S

Expect from teachers and students to be very successful. 3.29 141
Clearly reveal the objectives of the school and school program. 3.23 1.44
Appear all over the school frequently and visit classrooms. 3.20 1.34

Take the lead in the formation of a good working environment in the school. 3.20 1.46

Continuously control and evaluate the education and training process. 3119 1.34

Ensure the necessary support of the environment and parents to the school. 3.19 1.47

Lead teachers in every issue related to education and training. 3.05 1.38
Spare most of their time in the school for education and training works. 3.04 1.43
Ensure that all kinds of success in school are rewarded. 296 1.44
Engage in activities for the professional development of teachers. 2.86 1.47
Mean 3.12 1.22

Effective administrative behaviors of school principals are presented in Table 1. It is observed that effective
administrative behaviors of school principals are concentrated in the option of agree at the moderate level

(X =3.12). In terms of the characteristics of effective administrative behaviors, it is observed that the most
frequently exhibited behavior is the characteristic of "expect from teachers and students to be very
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successful" (X = 3.29) and the behavior exhibited at the most insufficient level is the characteristic of
"engage in activities for the professional development of teachers" (X = 2.86). Other behaviors are
revealing the objectives of the school and school program (X = 3.23), appearing frequently in the school
and visiting classrooms ( X = 3.20), forming a good working environment in the school ( X = 3.20), controlling
and evaluating the education and training process ( X = 3.19), ensuring the support of the environment and
parents to the school (X = 3.19), leading for education and training (X = 3.05), sparing most of the time for
education and training works (X = 3.04), ensuring that all kinds of success in school are rewarded ( X = 2.96),

respectively. It is observed that effective administrative behaviors of school principals are concentrated in
the option of agree at the moderate level.

Qualitative findings

The themes and sub-themes of the themes that should be developed with respect to effective
administrative characteristics of school principals of the teachers who participated in the quantitative
section of the study and were interviewed.

Themes needed to be Developed by School Principals
Supporting professional development

Teachers think that school administrators do not exhibit sufficient incentive or guiding behaviors in the
activities to ensure the professional development of teachers in their schools. In this study, when the
question of "What does your school principal do for your professional development" was asked to teachers,
it was observed that they were often in the tendency to state their own expectations in this regard rather
than the existing state. This caused the researcher to feel that no sufficient work was performed in this
regard. For example, they focused on the answers in the form of "Seminars related to our branch can be
held" or "In particular, new students in each year are different from previous students. Activities on student
psychology and changing perceptions can be performed to understand them better at the beginning of each
year". Teachers emphasized that the support given for professional development cannot go beyond in-
service training compulsorily given by the Ministry of National Education. Teachers often stated that they
needed training to understand teaching methods and techniques and developmental psychology and
wanted to reach sufficient levels in these areas. A major part of the teachers emphasized that school
principals did not provide any reformative or improving feedback to ensure teachers' professional
development. On the other hand, a limited number of teachers stated that they received support through
seminars or academic resources in the school. Teachers expressed the following opinions:

“The school principal does not contribute to my professional development. He can encourage participating
in central in-service activities. He can encourage being in a closer relationship with the higher education
institution. He can encourage collaboration with other institutions.” (Mr. Kerem)

“It cannot be said that he contributes. In particular, seminars on methods and techniques can be held
(instructive and informative).” (Mrs. Ayla).

Rewarding achievements

Teachers think that rewarding made by school principals is mainly aimed at encouraging students and that
behaviors for the rewarding of teachers are less often exhibited. According to teachers, students are
rewarded by giving gifts according to their achievements. Teachers are often rewarded by appreciation,
thanking or certification. The majority of teachers emphasized that there was no systematic reward system
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in their schools. Furthermore, it is stated that the reward system works more effectively in situations that
can be considered as a top-level achievement by everyone, such as national achievements. The findings of
the interviews show that students are rewarded more intensely. It is acted more cautiously with respect to
rewarding teachers, and very significant achievements are rewarded. On the other hand, teachers indicate
that the fact that they are appreciated orally or through certification by their school administrators has a
positive effect on increasing their motivation. Teachers emphasize that such awards arouse the feeling that
they are valued and increase their commitment. For example, this situation was explained as follows: "The
administrator rewards teachers and students who make a difference with the certificate of achievement.
This increases motivation and commitment to school" (Mr. Cem). On the other hand, it is explained by
stating that "Teachers and students are rewarded for academic achievements as well as social, cultural and
sports activities. | think it is important to use words that express appreciation”. In this context, it is observed
that teachers in certain branches are rewarded at higher levels in schools. It is indicated that rewarding
achievements is insufficient and that the morale of teachers improves when the reward system works.

Supporting teaching

Teachers stated that school principals tried to provide appropriate conditions to support teaching in schools
and that they made speeches about what can be done to improve academic achievement. In this context,
it is stated that school principals try to make joint decisions with their teachers on what can be done to
increase success in schools, especially in national exams. School principals generally leave in-class education
and training process to teachers. They try to provide the tools and materials needed for teachers to teach
their lessons better. On the other hand, it is emphasized that school principals have to deal with negative
student behaviors and try to solve problematic situations that disturb the school climate. The fact that
school principals are not involved in controlling or evaluating activities related to teaching in the classroom
is among the common thoughts. There is a prevalent opinion that school principals try to support teaching
in the school especially by creating resources or providing the necessary conditions. In these contexts, the
following opinions were expressed:

“The principal talks more about the activities that can be done to eliminate negative student behaviors and
to improve the working environments. Occasionally, when teachers' problems are discussed in detail, an
attempt to find a solution is made, and a middle ground is found. He creates opportunities from which
students and teachers can benefit." (Mr. Kaan).

“The school principal provides the conditions for the healthy functioning of teaching and takes the lead. He
helps with technical problems in the teaching of lessons” (Mr. Cem).

Time spared for education and training

The majority of teachers state that school principals spare much more time for administrative works in the
school than efforts to improve education and training, and that daily routines are more at the forefront.
Daily routines include correspondence, parents’ meetings, or out-of-school meetings. On the other hand,
few teachers stated that school principals visited classroom especially during breaks, controlled different
areas of the school and had an interview with teachers. It was indicated that school principals exhibited
behaviors especially to prevent disciplinary problems in their schools and that they had a high level of
perceptions that they make more efforts to avoid problems in the school. It is observed that they are not
involved in activities that directly support in-class student learning and do not provide an evaluation or
feedback to teachers in this regard. The examples of opinions about school principals are as follows:
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“My principal usually spares his time for administrative tasks. He visits classrooms only during breaks. It is
for controlling and management” (Mr. Cem). “He generally has a guest. He does not visit and control too
much. | do not think that he spares enough time. He spares time for the works of administration” (Mrs. Ela).

“In the mornings, he comes earlier than everybody else and deals with heating problems. He gets
correspondence ready in time. In general, he controls whether teaching goes well by inspection. He
continuously controls students to prevent them from exhibiting bad habits in the school. When we have
problems with teaching, we go and tell him. If he is able to find a solution, he expects a response.” (Mrs.
Oya).

Ensuring the support of parents and the environment

Teachers state that school administrators do work in the context of relationships with the family through
different social activities or meetings. These studies can be in the form of seminars, visits or meetings
according to the school levels. The most intensive activities to ensure parents’ involvement are routine
parents’ meetings held during certain periods of the year in schools. Except this, it is stated that parents
are called or invited to schools when necessary. The majority of teachers state that school administrators
try to develop the relationship between school and parents by conducting different activities. On the other
hand, it is stated that there are no sufficient studies to get the support of the school environment apart
from parents. It is stated that school administrators try to establish good relations with families and
encourage their support and involvement in activities in the school. For example, it was stated that "In our
school, the relations between parents and school are tried to be kept tight through various organizations.
Communication is tightened with the methods such as parent visits, parents’ meetings and telephone
contact. It is attempted to establish a connection by organizing seminars with the environment". "In our
school, the relations between parents and school are tried to be kept tight through various organizations.
Communication is tightened with the methods such as parent visits, parent meetings and telephone
contact. It is attempted to establish a connection by organizing seminars with the environment".
Furthermore, it is observed that teachers' environmental perceptions are concentrated in the parent
dimension and that social, cultural, political or economic environment is excluded in this context. The
opinions of teachers in schools vary by school levels. While parent support is perceived more intensely in
elementary school and secondary school, it is perceived at lower levels in high school. On the other hand,
it is stated that parents were called when necessary. For example, it was pointed out that an attempt to
ensure parents’ involvement was made by stating that "Parents are called and informed when necessary.
Meetings are held. Parent-teacher association works are carried out". Moreover, it was found out that the
school administrators of elementary school teachers are more willing to provide the support of parents and
environment.

Conclusion and Discussion

According to the survey results in this study, it is observed that effective administrative behaviors of school
principals according to teacher perceptions are at the moderate level. Furthermore, the interviews
conducted with teachers reveal that school principals are not at sufficient levels with respect to supporting
teaching, sparing time for education and training, supporting professional development, well
implementation of the reward system, and developing the relationship between school and environment.

According to the data obtained through the surveys in the study, school administrators were found to
exhibit teacher professional development behaviors at moderate levels. The interviews conducted with
teachers also support these findings. Most of the teachers in these interviews stated that school principals
did not perform additional studies on professional development and it is stated that participation in in-
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service training activities mandated by the Ministry of National Education is generally encouraged. A small
group of teachers stated that they were professionally supported by seminars or some course resources in
schools. In this context, it can be interpreted that school principals' activities for the professional
development of school staff are insufficient. In particular, it is observed that the activities to ensure
professional development related to the roles and behaviors of teachers in the classroom are at a very
limited level. There are similar findings supporting these findings (Blase and Blase, 2010; Serin and Bulug,
2012; Kusaksiz, 2010; Hallinger and Joseph, 1985). It can be thought that school administrators do not fully
find out the professional development needs of teachers or do not have enough knowledge in this regard.
On the other hand, the branches of school principals during teaching years can be perceived as an obstacle
in finding out their developmental needs. In this respect, it can be interpreted that studies are needed to
increase administrative competence to higher levels.

The data obtained through the surveys in the study reveal that school administrators exhibit the behaviors
of rewarding successful teachers at moderate levels. The findings obtained in the surveys are also explained
by the interviews. The statements of the teachers interviewed in the study reveal that school administrators
do not have a system to reward teachers and that the forms of rewarding may vary by the sense of
rewarding of administrators. In this context, it is observed that appreciation or thanking behaviors towards
teachers come more to the forefront and that high-level achievements are rewarded. Furthermore, it is
stated that the behaviors of rewarding students are at higher levels and that school administrators are more
willing to reward students. On the other hand, some teachers stated that the fact that they are rewarded
orally or differently increases teachers' commitment to schools and strengthens their motivation. Different
tasks performed by teachers are expected to be awarded. This reward expectation is not always a financial
reward; it can be in the form of verbal thanking, appreciation or introducing the work done to other
teachers. According to teachers' expectation for reward, they expect from administrators to be conscious
and aware of what has been done and to be rewarded by their workmates rather than getting a financial
gain. In effective school studies conducted, the administrator is expected to reward teachers for their
various achievements (Cobanoglu and Badavan 2017). However, it is observed that the reward system in
schools is mostly run for students. In the study conducted by Bas and Yildirim (2010), the dimensions of
rewarding students and rewarding teachers with compliments were found to be high while rewarding them
with certification was determined to be at a lower level. The reasons why school principals cannot run the
reward system well can be the lack of resources or their low awareness in this regard. It is important to
reward all kinds of achievements in the school, and these awards can be a source of motivation for the
whole school. The fact that the dimensions of the reward system are larger and filled in terms of content
can be the solution title that can be addressed first in the rewarding dimension. According to these
statements, it can be stated that there is not a fully working reward system in schools and that this system
works depending on the understanding of school principals.

The data obtained through the survey in the study reveal that school principals exhibit behaviors related to
education and training at the moderate level. The interview results in the study also support this situation.
Teachers show that school administrators make efforts to create a resource in the context of improving
education and training in schools and to improve physical conditions at a higher level. It is observed that
school principals are not too much involved in teaching activities in the classroom and do not focus on more
specific issues such as the monitoring and evaluation of student development to support teaching in the
school. It is generally stated that they try to organize out-of-class activities and students' behaviors, which
may create disciplinary problems. In this context, it can be interpreted that school principals' efforts to
establish a positive learning climate in the school are at higher levels and that teachers are charged with
higher levels of responsibility in these matters. Although these findings are positive, it can be said that the
assessment of learning practices and their results within the school and classroom is neglected. School
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administrators' assessment of in-class practices may have been perceived as a one-way evaluation of the
teacher. However, classroom and in-school assessments are a comprehensive process in which all
applications that provide or prevent student learning are evaluated by being spread over the academic year.
Effective administrators should have an understanding that supports the teacher and student for a high
student achievement they expect from teachers. The school administrator should control and support in-
class learning processes. It is important for school administrators to establish and monitor performance
standards to increase student learning, and to take measures with teachers in these matters to increase
success. When Arin (2006) examined the dimension of "the management of the education program and
teaching process" of elementary school principals in schools in terms of effectiveness, administrators with
postgraduate education were determined to be more effective compared to those with undergraduate
education. In the study conducted by Kiigtikali (2001), teachers stated that the administrative behaviors of
school principals were problematic. According to these findings, school administrators can be supported to
receive postgraduate education in educational administration or in their fields or the criteria of having
postgraduate education can be introduced for the selection of school administrators.

In the study, it is revealed that school principals exhibit the behaviors of sparing time for education and
teaching at moderate levels. The interviews in the study explain that these behaviors are observed at
moderate levels. It is stated that school principals spend time on daily routines such as daily
correspondence, financial problems, having a guest, routine problems or participation in out-of-school
meetings at higher levels. It is understood that although school principals try to appear in the school during
school time, this is not very sufficient. In this context, it creates an impression that school principals are not
sufficiently informed about in-class or out-of-class activities in their schools and cannot follow students and
in-class or out-of-class studies very closely. In this regard, it can be interpreted that school principals cannot
implement time management in the school at the sufficient level since they spend time on daily routines.
Moreover, the fact that teaching and education activities within the school are mainly under the initiative
of teachers gives rise to the thought that an evaluation and feedback system cannot be run by principals.
The reason is that school administrators are away from the classroom environment for a long time (Ozdemir
and Sezgin, 2002). Some school principals may have a very little classroom experience. In this respect,
theory and practice should be implemented together in education and teaching activities. School principals
can ensure the formation of a positive climate by sparing their time to improve student learning along with
effective communication to be established with teachers.

In the study, it was determined that school principals exhibited the behaviors of relationships with families
and society at moderate levels. A situation that is partially different from this situation emerges in the
interviews conducted with teachers. In this context, it is stated that school principals make intense efforts
to increase the support of families to the school. These two findings support each other. Here, the activities
to increase the relationships between school and family are concentrated in the areas such as meetings,
visits or organizing social activities for parents. Along with these results, it is observed that these activities
are conducted in a limited number of schools and vary by school levels. For example, it is stated that these
activities are performed more intensely in elementary and secondary schools while fewer activities are
performed in high schools. On the other hand, it is emphasized in the interviews that the contributions of
social, cultural or political environments in which the school is involved to the studies in the school are not
received a lot and that works to ensure parents' involvement are mainly carried out. It can be said that
administrators cannot develop relations with these environments due to limited opportunities in the
province where the study was conducted. In their study, Ayik and Ada (2009) showed that school-parent
cooperation was lower than it should be. It is possible to encourage parents to be involved in decisions
related to school and students in schools. Thus, parents can feel like a stakeholder of the school and can be
included in the process by following education and teaching practices more closely.
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When these research findings are discussed as a whole, it can be stated that school principals' levels of
exhibiting effective administrative behaviors are not at the desired level in terms of educational outcomes
and that they are more focused on daily routines rather than educational activities. Teachers generally find
school principals sufficient in terms of human relations. The results of the interviews and survey confirm
this situation. However, it is observed that school principals are not very sufficient in maintaining
improvement in different areas of the school. In this context, it is possible to perform training studies to
make school administrators more equipped. Furthermore, school improvement and development plans can
be prepared and implemented by performing school-based studies for the areas in which schools are
sufficient and insufficient. It is possible to help school administrators to increase instructional leadership
behaviors (Balci, 2011) that can be addressed in relation to duty-based leadership styles to higher levels.

This study is limited to schools located in Karabik province and its districts. Effective administrative
behaviors can be perceived differently depending on school types. In this respect, studies can present
different data if they are conducted within the same school type. For example, administrative effectiveness
can be perceived differently between Vocational High School and Science High School. On the other hand,
these studies can be enriched by observations in schools. Furthermore, students and parents can be asked
for their opinions to determine the effectiveness levels of school administrators and the administrative
components in which they are insufficient because effective behaviors of administrators can be seen more
clearly from a multiple perspective. Policymakers can make decisions that will allow school administrators
to focus on teaching by keeping them away from daily routines. Standardized reward systems can be
established in schools. It may be useful for administrators to spend more time on student assessments and
to set performance targets at all class levels with teachers in this context. Qualified activities can be planned
to establish good relationships with the out-of-school environment, and participation in studies can be
achieved by giving responsibility to these circles. School principals should support education and teaching
at a higher level by planning their time in the school. Parent involvement and cooperation can be ensured
in national and international projects for which the school has taken responsibility and in activities
performed in schools within the scope of community service. This cooperation will increase the support of
parents to the school and may also lead to an increase in the academic achievement of a student who feels
the support of his/her family.

When the school is considered a community, school administrators have important responsibilities and
roles in leading, inspiring and developing this community. In this respect, it is important that school
administrators are selected from among the individuals who have achieved competence to improve
teaching and that they are supported by politicians. All kinds of contribution should be provided by
considering the vital roles of school principals in making schools more successful.
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